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Intro

Skill: National Bureau for Students with Disabilities promotes opportunities to empower young people and adults with any kind of disability to realise their potential in further, continuing and higher education, training and employment throughout the United Kingdom. Skill works by providing information and advice to individuals, promoting good practice and influencing policy in partnership with disabled people, service providers and policy makers.

Skill welcomes the opportunity to submit written evidence for the Skills Commission and looks forward to the report. In order for the Government to achieve its target of 400,000 apprenticeships by 2020 and 190,000 completions,
 it is vital that disabled people are not only given access to apprenticeships but receive sufficient support to ensure they have the opportunity to complete.

Skill has responded under the areas which the commission has highlighted. But has also made some additional points at the end.
1. IAG and careers education on Apprenticeships

Careers education must show that an apprenticeship can be the beginning of a sustainable career and/or that it can be a stepping stone to higher education. According to LSC research into expanding apprenticeships there is a perception among FE learners that apprenticeships can close off future career choices and academic progression.
 To counter this, the impact assessment for ‘World-class Apprenticeships’ rightly pointed out that disabled people should be made: 
‘fully aware of opportunities in apprenticeships, and of funding and assistance available to them’

Skill recommends that the link between apprenticeships and careers and academic progression be made clear.
Skill is aware that because of stereotyping, many disabled people are not being encouraged to enter apprenticeships. The impact assessment for ‘World-class Apprenticeships’ stated that currently there exist:
‘low levels of awareness and understanding of disability issues amongst the general public, employers, employees and providers of skills training’

Disabled people often end up in certain sectors due to assumptions made about them and narrow aspirations on their part. For example a learner with dyslexia might choose to pursue a practical based apprenticeship as they are uncomfortable with reading and writing. It is here that information, advice and guidance should seek to raise aspirations and tap into the potential within disabled people. There is no reason why the same learner should not pursue a different type of apprenticeship as adjustments are likely to allow the learner to perform to the best of their ability. 

Skill recommends that those delivering careers education, the new National Apprenticeship Service, the new Adult Advancement and Careers Service and Sector Skills Councils be made aware that they have a vital role to play in informing and raising the aspirations of disabled learners.

2. Young Apprenticeships

The Ofsted evaluation of Young Apprenticeships has shown that the programme has allowed many to develop ‘good practical skills and knowledge related to their vocational area’. What is not clear is the participation and success rate for young disabled people. Data has been collected on gender and ethnic background but not disability.
 As the government is committed to expanding this programme,
 data must be gathered in order to influence development. 
The Institute of Employment Studies (IES) found that schools had a strong influence on promoting non-stereotypical choices in Young Apprenticeships. Some schools promoted widely among all of year 9 while others practised a degree of pre-selection. The latter was based on established preferences or choices of young people or based on the school’s view about who might gain most from a young apprenticeship.

Young Apprenticeships need to be well planned and structured with a clear role and tasks. This will allow adjustments to be identified and be put in place should they be needed. There should be formal support, someone who young people can approach if they are unsure about something. This was highlighted in the Ofsted report which found that having a named mentor was a key criterion in a successful placement.
 Support can also come from other young people and in some cases it may be appropriate and feasible to send a pair of young disabled people on a placement. 
A key recommendation from the report was to allow young people to feedback on their experiences to help inform future development of the scheme. This should also be in a detailed and structured way as general questioning is often not effective.
  Case studies and role models can then be identified and used to promote young apprenticeships in schools.
3. The relationship between Diplomas and Apprenticeships

Currently there is little relationship between the two as students are likely to do one or the other. Inclusion of apprenticeships within the Qualifications and Curriculum Framework (QCF) will allow young people to move from an apprenticeship to a diploma and vice versa. Flexibility in education and apprenticeships is important for disabled people who in some cases may have found themselves on the wrong pathway due to inaccurate information advice and guidance.
It should also be made clear that the diploma is not a vocational qualification but a general qualification. This has caused some confusion in the past.

It is important that students moving between the two are given the opportunity to review any reasonable adjustments they may have as they may have to be changed.
4. Progression from level 2 Apprenticeships to Advanced Apprenticeships

Skill has found that disabled people who have reached a higher level of education are significantly more likely to gain employment than those who have not.
 This is also true for non disabled people but the difference is much starker for disabled people.
It is vital for disabled people that apprenticeships are the beginning of a sustainable career where there are opportunities to obtain further qualifications and skills. It is difficult to estimate the number of disabled people on advanced apprenticeships due to the issue of poor data collection (see 7) but it is likely the numbers are small. In order for this to change, case studies should be used to promote it and IAG tailored to enhance aspirations.
5. Progression from Apprenticeships to Further and Higher Education

The points made above are applicable here. Figures from the Association of Graduate Careers Advisors show that getting a degree significantly closes the unemployment gap for disabled people.
 
6. The career paths of former apprentices

See case studies provided in annex.

7. Consistent and comparable data

There has been some confusion over the number of disabled people undertaking apprenticeships. The then, Parliamentary Under-Secretary for Skills David Lammy, was recorded in Hansard saying that: ‘The proportion of young people starting apprenticeships in England who have learning difficulties or disabilities has been around 11 per cent for the last three years’
. 
While this may appear favourable (the former DRC estimated 10% of people aged 16-24 to have a disability)
 it soon becomes clear that this figure (taken from the Learning and Skills Council) may have been misinterpreted. 
LSC statistics show that 11% of people who undertake an apprenticeship declare a learning difficulty as defined in the Learning and Skills Act
. The collection of declarations of a learning difficulty or disability in work based learning does not however include analysis of the Individual Learner Record (ILR). Analysis of ILRs are likely to show that a large proportion of the 11% are people with basic skills needs and do not have a learning difficulty or disability.  
Furthermore while there may be some evidence that numbers of people disclosing has increased, evidence shown by the LSC North East Region shows that apprentices with a learning difficulty or disability are much less likely to complete their framework than apprentices without a disability.
 

At present data is not robust and not comparable. As a result it is very difficult to establish where barriers exist to the progression and retention of disabled apprentices. To solve this data should to be collected and analysed by sector as well as by impairment, so that we can see where under representation exists. 

Skill recommends that there is improved data collection by the LSC and the new National Apprenticeship Service (NAS).
8. Apprenticeships and the Foundation Learning Tier

The relationship between apprenticeships and the Foundation Learning Tier (FLT) must also be considered. It was acknowledged in the ‘World Class Apprenticeships’ Strategy that there is: ‘a lack of clarity as to how the Apprenticeship relates to other forms of learning’. 

Learners on the FLT (under level two) may well be on ‘The Progression Pathway to skilled work or an Apprenticeship’ (this will include provision currently know as ‘entry to employment’).

On pre-apprenticeship provision Skill welcomes the acknowledgement that it: ‘will be crucial to those providers taking Apprentices from more challenging backgrounds.’

Skill recommends that the FLT ‘Progression Pathway to skilled work or an Apprenticeship’ is explored with regards to disabled learners and properly resourced.
9 Reasonable adjustments 
It is important to recognise that some disabled apprentices will require reasonable adjustments. Both employers and education providers have a duty to provide reasonable adjustments under the Disability Discrimination Act.
 Examples of adjustments might be information available in alternative formats, physical alterations to premises, more time to complete certain tasks or flexible hours in order to make travel arrangements or attend appointments. Skill recommends that reasonable adjustments are discussed and agreed with the student, employer and college at the outset.
10. Access to Work

Access to Work provides funding to meet the costs of reasonable adjustments and will go a long way to alleviating concerns that employers have over extra costs. Currently there is a lack of awareness around Access to Work funding. The RNID found that 48%
 of respondents believed that their employers did not know about Access to Work. Similarly 28% of employees had not heard of it. Finally of those that had heard of it only 6% had done so through publicity. Skill recommends that Access to Work funding is promoted to both apprentices and employers.
Annex: Case Studies of Disabled Apprenticeships

Case study A. Hannah Burns (provided by Remploy)

20-year-old Hannah Burns, who has restricted growth and a hearing impairment, completed a BTEC National Diploma in Media straight from school and needed advice on how to get into employment. 

Hannah attended a two-week employability skills course at Remploy’s Coventry branch and discussed her options with an employment advisor, who helped her decide that an Apprenticeship could be a good way forward. 

The branch arranged a two week placement for Hannah with Coventry City Council’s Workforce Development Unit, which proved so successful that she ended up staying on for three months. Hannah then learned of an Apprenticeship opportunity with the Council’s City Services department. She decided to apply and was thrilled to be offered the job at interview. Nine months on, Hannah’s career is flourishing. 

“Since starting the role my responsibilities have expanded and I’m now an assistant to the PA to the Director of City Services,” she said. “I’m given day release every Thursday to study for my NVQ in business administration, attend a variety of vocational training courses and am hoping to progress my career soon by applying to the admin pool. 

“All in all, it’s going really well and I’m so pleased I decided to approach Remploy for support.” 

Hannah’s manager, Ruth Jeffery, said: “When Hannah started working here she hadn’t got much experience of the workplace and there was a lot to learn, but over time she has progressed and learnt new skills, and gained confidence. She now helps in the office with a variety of different tasks and is a valued member of the team. She has a positive approach, always trying to do her very best and showing commitment to her job.” 

Case study B: Nicola Wormald (provided by Yorkshire Apprentice Forward)
“I’ve always loved ‘getting my hands dirty. I used to help my uncle work on his Land Rover and so I decided that mechanical engineering was the career that I wanted. I picked up a leaflet on BTEC qualifications at Keighley College and started on a scholarship with them, which paid me £50 per week while I was training. Then I managed to get a job as an apprentice with Carnauld Metal Box (CMB) at Shipley and continued my apprenticeship training with KADTAL.”


CMB have a niche business - manufacturing and supplying can manufacturing machinery for both the parent company and for export to other businesses world-wide. 


Nicola won several awards while she was in training - she won the Tony Byford award from Keighley College, for the most improved student in her first year with them, and also won KADTAL’s Woman Engineer of the Year twice. 
She successfully completed her apprenticeship, picking up an HNC along the way in 2004. Nicola has dyslexia but doesn’t have any difficulties with the numerical work. Her colleagues help her by proof-reading the reports that she had to do for work or college.


Nicola wanted to continue with her studies and looked on the internet, with the help of KADTAL, to see what she could do next. She found the BEng in Mechanical Engineering that Leeds Metropolitan University offered on a part-time basis. She goes for one day a week and has her fees paid by CMB who have a strong history of support for their apprentices. 


Some of the course has been a challenge - especially control and instrumentation that was a new subject for Nicola, but she was offered additional support by the university and has been holding her own alongside others who have been following the academic route.


Nicola is looking forward to completing the degree course in a couple of years time and wants to become a production engineer, with a longer time plan to become a production manager.
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